What is program planning? 00

Caffarella and Daffron (2013) describe program planning as involving the development and
successive implementation of a program or curriculum to a specific clientele.

Such programs vary in shape, size and format and are created by individuals of diverse
backgrounds and experiences (Caffarella and Daffron, 2013).

They go on to state that when planning programs for an educational context they are meant to
“foster three kinds of change: individual, organizational, and community and societal”
(Caffarella and Daffron, 2013, p.38).

help with the probability of creating a successful program, and her 'interactive model

Caffarella and Daffron (2013) point o having a guide for novice program planners to
. of program planning' serves as such a guide.

Caffarella and Daffron's (2013) model, for the 21st century learning context, takes into
account a variety of both internal and external factors.

In a present day educational setting — be it in a traditional classroom setting or an e-
learning forum — technology, politics, social relationships, and cultural differences
are just a few of the factors that affect how a program is created and delivered
(Caffarella and Daffron, 2013).

Along the more technical aspects of program planning, Sork (2002), sees
program planning as involving 6 basic elements:
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Both Caffarella and Daffron and Sork base their models on a cyclical framework which allows for
formative evaluation to take place making the programs flexible to an adaptive context.

Technology-Mediated Learning

Technology is a driving influence in a knowledge-based economy and it needs to be “harnessed
to effective teaching strategies” (Bates & Sangra, 2011, p.38) to help students gain the necessary
skills with which to navigate the digital world.

“E-learning is no longer a marginal activity for most post secondary institutions, but is now
becoming a core means of program delivery” (Bates & Sangra, 2011, p.58).

Technolo?icol infrastructure is being implemented at a fast rate to accommodate this shift, but
the actual philosophical shift is slower to adapt.

Bates and Sangra (2011) reveal the technology being integrated into programs is not necessarily
helping to improve student learning, but merer to enhance teaching me’rﬂods. There is a need
for curriculum reform where both teaching and assessment methods are adapted to not only
meet the changing environment of an educational context, but also to meet the changing needs
of the clientele.

Stakeholders

Cervero and Wilson (2006) discuss the fact that even though there is literature available to help
with the planning process, the “literature only addresses the more technical aspects of planning
practice” (p.6-7). It does not take into account such things as “who should be involved in the
needs assessment or how to compete for scarce resources” (Cervero & Wilson, 2006, p.7).

The development of online learning programs cannot subsist just within a given model or
framework where context is not taken into account. Chaney, Chaney and Eddy (201(? oint out
the necessity of “viewing the design, implementation, evaluation, and sustainability o dpistcnce
learning courses and programs in the context” within which they will operate (Introduction,
paragraph 2). There needs to be “an examination of the needs, interest, beliefs, and biases of
multiple constituents in a dynamic educational environment” (Chaney, Chaney & Eddy, 2010,

Introduction, para. 2).
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Interactive Model of Program Planning

In describing her interactive model of program planning' Caffarella and Daffron (2013) identify
four differences between her model and those of a more linear nature:

R Negotiation ¢

"...persons responsible for plannin "...negotiation is the central form of action
programs for adults may find all of the that pglJc:nners undertake. Programs result
components are applicable or they may use not from the application of p?anning

the relevant parts ot the model in any order principles, but from the negotiation of
and combination based on the planning multiple interests and power relationships"
situation." (Cervero & Wilson, 1994, p.10)

"In addition, program planners often work
with @ number of planning components
and tasks at the same time and not
necessarily in any standard order."

(Caffarella and Daffron, 2013, p.57)
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Caffarella and Daffron (2013) explain that This model gives:

with the rise of globalization of education

and training programs, planners need to - specific suggestions

consider the diversity of cultures when - mirrors actual planner practice
planning and conducting said programs. - easily applied and adapted for a variety

of situations for both novice and
experienced planners

(Caffarella and Daffron, 2013)
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There are a variety of models that can be utilized in order to try and ensure the planning
rocess is, not only efficient, but that the program will actually be implemented. Even with the
iverse buckgroungs of our team, we all can see the benefits of the interactive model presented

by Caffarella and look forward to seeing how we can apply it within our various contexts.
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...a purposeful, multi-step “inferaclive and actlion
oriented process in which decisions and
choices are made (Caffarella, 2013, p. 16-17)"

with the expectation of permanent change as an
oufcome.

(Stoller, 2015)




